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School Education Plan & Results

I. School MissionlVisionlValues

Mission
Growing, Learning, and Achieving Together

Vision
Preserving to Achieve Your Best,

Ardmore Beliefs
Every Person will develop respect for self and others
Provide resources and opportunities to support everyone’s learning needs
Foster a positive atmosphere

‘ Student success is everyone’s responsibility

H. School Education Plan Development
Brief])’ outline the process of development of the School Education Plan
include reference to school staff, school council / community, and students if
applicable.

A. Teachers
• Shared and reviewed PAT and OurSchool Survey
• Discussions at Staff Meetings

B, Support Staff
• Shared and reviewed PAT and OurSchool Survey
• Discussions at Staff Meetings

C. Students
• Student meetings during lunch
• Class meetings
• Discussions with Leaders’ttp Students

D, School Council/Community
• Shared intormation at School Council meetings and looked for input.

E. Central Office Learning Team
• COLT meetings

F. Other
• Division Office - Budget and Human Resources
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HI. School Improveiuent Priorities

\LPS Prfln1’ #1: ,Vnrth,t,, Lie/a. Pu//ic .cchuol.c i,i/i /l,q1,1,’ the Vei,ut, Huct/ti’ cIa,) We/h,n. a) Stuc/entc
V/PS Pr/c, ,itv #2: Ac ,i/I c,vi In!!, t.’ PI !,/U - SI !iuc’L nj/i flu/I i) I.e the A,n,,e,c,c V Sk,lh o/ Scuc/e, is

School Improvement Priority #1: Ardmore School will Improve Mental Health and Vellness of Students

Measurement Tool(s)
. School survey
. NLPS Student Survey
. Accountability Pillar
. SAC Stats
. Discussions with parents and students

Measurement Target(s)
. Better results with Accountability Pillar
. Simply getting feedback from parents
. Establish Baseline Data to View Growth Over Time

Strategies
. Universal Strategies
. More classroom work - more proactive with grades 5-8
. Increase Character Education program
. Continue with Zones of Regulation
. Continue to greet students in the morning
. Continue to hove special lunches with students
. Teach family dynamics in health class
. Teach mindfulness, yoga, meditating
. Teach Zones of Regulation - review with 5-8
. Continued discussions with staffabout how student relationships affect mental health
. Targeted
. Continue with 5/6 boys group
. Continue with 7/8 girls group
. Morning Groups
. Standing item on staff meeting agenda to discuss
. Continue to use SAC mare

. Individual

. Continue to use SAC more
Resources

. SAC

. Grace Maclellan

. Ardmore/lron Piver/Caslan Collaboration teams

. Canadian Mental Health Association

. Bonnyville Victim Services
Timeline

. Standing item on the staff meeting for discussion every month
2019-20 Results

. Students and staff feeling more confident and less stressed
2019-20 Comments

• Questions to consider with SAC - Do the executive functions improve from K to 3? - Do students
understand the terminology? Can they identify their own growth? Perhaps a book study with staff?
How are teachers following up with SAC lessons?

School Improvement Priority #2: Ardmore School will improve numeracy skills of students.

Measurement Tool(s)
. Accountability Pillar
. Disftict Common Assessments
. PAT Scores

Measurement Target(s)
. Establish Baseline Data to View Growth Over Time

Strategies
. Meet with staff and discuss where we are struggling
• Review last year’s PAT scores
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Resources

. Tracey Casselman

. Ardmore/Iron Piver/Caslan collaboration teams
Tinwline

• Throughout the year
. Standing item on the staff meeting for discussion every month
. Standing item on the staff meeting for discussion every month

2019-20 Results
. Increase from last year.

2019-20 Comments
• We will be continuing to work on literacy as well.

School Improvement Priority #3: Ardmore School continues to improve communication with all he stakeholders.

Measurement Tool(s)
. Parent survey
. Accountability Pillar
. Discussions with parents and students

Measurement rargets(s)
. First is just to get feedback from many different parents

Strategies
. Continue to use social media to promote the school
. Continue to engage and connect with young parents and families - have them promote the

school
. Continue to work with the pre-school program
. Increase Student Voice meetings
. Continue to involve the Seniors with the students
. Continue to use Facebook
. Continue with the Leadership group
. Standing item on staff meeting agenda to discuss
. Invite more parent volunteers
. Work with School Council so it can involve more parents and get more feedback. Balance the

agenda between School Council and the Parent Advisory
Resources

. Heather Stromquest

. Nicole Garner - surveys

. Ardmore/lron Piver/Castan collaboration teams
limeline

. Throughout the year
2019-20 Results

. Increased enrolment

. Increased parental involvement
2019-20 Comments

S

.

IV. Professional Learning Plan
Outline the school professional learning plan to assist with the implementation
of the strategies for each improvement priority. Please include information on
the resources required (including budget), titnelines, participants (not individual
names) and other pertinent information.
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A. Creation of the Professional Growth Plan

B. Disbursement of Dollars
• Budgets are tight - PD must be well planned - do as much as we can within

the school and Division
• Continue with an advertising budget but smaller

C. Individual Staff Professional Growth
• Generative Dialogue
• Continue to use Literacy/Numerously Coaches

D. Education Plan Assodated Professional Growth
• Share School Plan with staff so they could align one of their goals with the

School/Division/Provincial goals.

V. Communication Plan
Outline a plan on how the school will coinnninicare the School Education Plan.
as well as progress, to staff, parents. students (if applicable) and other
stakeholders.

Build plan with stall input.
Share completed plan with staff at the staff meeting.

- Share completed plan with parents at the School Council Meeting. This will also help with getting
the Council more active with the day to day running of the school.
Continuing discussions at the staff meetings about how are things going.
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VI. Monitoring Calendar
Outline the steps the school will undertake to monitor progress of the School
Education Plan throughout the school year.

September
• Share with staff at staff meeting
• Share with School Council
• Share with COLT

October
• Share with COLT
• Discussions at staff meetings

November
• Share with COLT
• Discussions at staff meetings
•

December
• Share with COLT
• Discussions at staff meetings
.

January
• Share with COLT
• Discussions at stuff meetings
•

February
• Share with COLT
• Discussions at staff meetings
.

March
• Share with COLT
• Discussions at staff meetings
.

April
• Share with COLT
• Discussions at staff meetings
•

May
• Share with COLT
• Discussions at staff meetings
• Report how we did to School Council

June
• Share with COLT
•
•
•
•

VII. Additional Data Sets
(Optional) Insert and explain any additional data sets specific to the school improvement priorities.
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School Dcitosets

Data from Accountability Pillar

Data from OurSchool Survey

Conversations with students, staff and School Council
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1. A Framework for Assessing Student
Engagement
The OurSCJ-JOOL Primary School Survey includes
nine measures of student engagement, categorised as
social, institutional and intellectual engagement (see
Figure 1).

figure 1: Measures of student engagement in OurSC’HOOL

Social Institutional Intellectual
Engagement Engagement Engagement

Sense of
Values Schooling Interest and

Belonging at
Outcomes MotivationSchool

Participation in Positive School
EffortSports and Clubs Behaviour

Positive Positive
QualityRelationships at Homework

InstructionSchool Behaviour

For each aspect of engagement, students were asked
to indicate the extent to which they agreed or
disagreed with a number of statements, such as “1 get
along well with others at school.’ Their scores were
scaled on a 10-point scale, and students with scores
abovc 6.0 (i.e., a mild to moderately favourable
view) were considered engaged. Similar criteria were
established for participation in sports and clubs and
positive school behaviour.

2. Social Engagement
Students who are socially engaged are actively
involved in the life of the school; their friends are
there and they are involved in sports or other
extra-curricular activities. This involvement can give
them a sense of belonging at school and increase
academic motivation.5 Figure 2 shows the percentage
of students in Ardmore School that were socially
engaged compared with national norms for students
at the year levels assessed in this school.

Figure 2: Percentage of students socially engaged
Ardmore School
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3. Institutional Engagement
Students who value schooling outcomes and meet

the formal rules of schooling are considered
institutionally engaged. These students feel that what
they are learning at school is directly related to their
long-term success, and this view is reflected in their
classroom and school behaviour and their effort in
doing homework. Levels of instimtional engagement
in Ardmore School are shown in Figure 3.

Figure 3: Percentage of students institutionally engaged at
Ardmore School

4. Intellectual Engagement
Some students meet the institutional demands of
school, but they are not truly engaged in their
learning. Intellectual engagement entails a serious
emotional and cognitive investment in learning,
using higher-order thinking skills to increase
understanding, solve complex problems, and
construct new knowledge.4 It is closely tied to the
quality of instruction offered at school as there is an
interaction between a teacher’s approach to
instruction and student motivation. Figure 4 displays
the results for Ardmore School on the three measures
of intellectual engagement.

Figure 4: Percentage of students intellectually engaged at
.&rdmore School
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5. Early signs of disengagement
A small percentage of students display signs of
disengagement during the primary school years.
Some of these children exhibit intense anxicty or
other psychological problems, which is sometimes
characterised as “school phobia”.5 For most children
however, early disengagement is associated with
learning and behavioural problems which are evident
in kindergarten or even earlier. Early disengagement
is also associated with family socio-economic
factors, and some analysts attribute it to factors
associated with living in poverty as well as parenting
styles and levels of parental involvement in their
children’s education. However, the school’s role is
increasingly being recognised as important.

A composite measure of student engagement derived
from the nine OurSCI-JOOL measures of engagement
can be used to discern the prevalence of students
displaying early signs of disengagement. Figure 5
shows the prevalence in Ardmorc School by year.

Figure 5: Percentage of students at Ardmore School
displaying early signs of disengagement.
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H
6. Equality of Engagement Outcomes
‘Equality’ refers to differences in social outcomes
among sub-populations, such as differences between
students from low and high socioeconomic
backgrounds. A measure of socioeconomic status
(SES) was derived from students’ reports of
educational and cultural possessions in the home.
Students were classified into three equal groups.
which are referred to as low, middle, and high SF5.
Figure 6 shows the extent of inequalities among
these socioeconomic groups in Ardmore School for
the composite measure of engagement.

Figure 6: Extent of inequalities in student engagement
among socioeconomic groups al Ardmore School

7. Drivers of Student Engagement
Research by The Learning Bar found that there were
considerable differences among schools in their
levels of engagement and only some of this variation
was attributable to students’ family backgrounds.
Five school-level factors were consistently related to
student engagement: quality instruction, teacher-
student relations, classroom leamingclimate, teacher
expectations for success, and student advocacy.
Figure 7 shows the average scores on a ten-point
scale for each factor for Ardmore School compared
with national norms for students at the year levels
assessed in this school.

Figure 7: School-levels factors associated with student
engagement at Ardmore School
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1. A Framework for Assessing Student
Engagement
The OurSCJ-JOOL Effective Schools Survey includes
nine measures of student engagement, categorized as
social. institutional and intellectual engagement.

Institutional Engagement Intellectual Engagement
Social Engagement Student values and Student makes on

Student’s involved in the strives to meet the formal ematianal and
social life of the school requirements far school psychological investment

Success in learning

Sense of Belonging V&ues Schooling Interest and
at School Outcomes Motivation

Attendance

Participation in
EffortSports and Clubs

Positive Behaviour

Positive Friendships Homework and Appropriately
at School

Study Habts Challenged

For each aspect of engagement, students were asked
10 indicate the extent to which they agreed or
disagreed with a number of statements, such as 1 get
along well with others at school. Their scores were
scaled on a 10-point scale, and students with scores
above 6.0 (i.e., a mild to moderately favourable
view) were considered engaged. Similar criteria were
cstablished for participation in sports and clubs and
school attendance.

2. Social Engagement
Students who are social/v engaged are actively
involved in the life of the school: their friends are
there and they are involved in sports or other
extra-curricular activities. This involvement can give
them a sense of belonging aE school and increase
academic motivation. Figure 1 shows the percentage
of students in Ardmore School that were socially
engaged compared with national norms for students
at the grade levels assessed in this school.

Figure 1: Percentage of students socially engaged at
Ardmorc School

Z School mean C Canadian norm
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3. Institutional Engagement
Students who value schooling outcomes and meet
the formal rules of schooling are considered
institutionally engaged. These students feel that what
they are learning at school is directly related to their
long-term success, and this view is reflected in their
school and class attendance and their effort in doing
homework. Levels of institutional engagement in
Ardmore School are shown in Figure 2.

Figure 2: Percentage of students institutionally engaged at
Ardmore School
C School mean C Canadian norm

100

so

60

40

20

4. Intellectual Engagement
Some students meet the institutional demands of
school, but they are not truly engaged in their
learning. Intellectual engagement entails a serious
emotional and cognitive investment in learning.
using higher-order thinking skills, to increase
understanding. solve complex problems, and
construct new knowledge.2 Students are more
engaged when their level of skills is consistent with
the challenges presented to them in their classes.5
These students are often deeply absorbed in
academic activities. Figure 3 displays the results for
Ardmore School on the three measures of intellectual
engagement.

Figure 3: Percentage of students intellectually engaged at
Ardmore School
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5. Equality of Engagement Outcomes
‘Equality refers to differences in social outcomes
among sub-populations, such as differences between
students from low and high socioeconomic
backgrounds. A measure of socioeconomic status
(SES) was derived from students reports of
educational and cultural possessions in the home,
their parents’ level of education, and whether they
were living in a two-parent family. Students were
classified into three groups, which are referred to as
low, middle, and high SES. Figure 4 shows the
extent of equalities among these socioeconomic
groups in Ardmore School for three measures of
student engagement.

Figure 4: Extent of equalities in student engagement among
socioeconomic groups at Ardmore School

6. Drivers of Student Engagement
Findings from Alberta’s OurSCHOOL Project:
Measuring Student Engagement found that there
were considerable differences among schools in their
levels of engagement and only some of this variation
was attributable to students family backgrounds.
Four school-level factors were consistently related to
student engagement: quality instruction (averaged
across students and three key subjects),
teacher-studentrelations, classroom learning climate,
and teacher expectations for success. Figure 5
compares Ardmore School to national norms for
each factor on a ten-point scale.

Figure 5: School-levels factors associated
engagement at Ardmore School

with student

7. What Schools Can Do
Rather than seeing student engagement as an
immutable trait of students, it is better to think of it
as a fluid stale of being. which can change as
students proceed through school.6 The onus to
succeed at school rests with the student, but peers,
families, and school staff can play an important role
in shaping student engagement. Research conducted
by The Learning Bar provides compelling evidence
that schools vary substantially in their levels of
engagement. even when students’ backgrounds are
taken into account. Moreover, school staff can take
concrete steps towards increasing student
engagement.
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1. The prevalence of school bullying

The literature distinguishes between bullies, victims
and those who are both bullies and the victims of
bullying.3 The percentage of students who report
being victims of bullying is a useful school-level
measure of the extent of bullying and its potential
effects on youth. Students’ reports of taking part in
bullying and students’ accounts of witnessing
bullying are less useful as a school measure,
because even a single incident of bullying may be
seen or talked about by a wide range of students.

Overall. 52.9% of students in Ardn1ore School
reported being a victim of bullying about once a
week or more often, for at least one of the four
types of bullying. In addition, OiurScHOOL
classifies studcnts as being moderate or severe
victims. Figure 1 - shows the results for all students
in Ardmore School , and separately for boys and
girls, compared with the national average. Figure 2
indicales the types of bullying most often
experienced by the students at Ardmore School
The results are based on students reports of being
victims of physical, social, verbal and cyber
bullying in the previous 30 days.

2. Where and when bullying occurs

Bullying tends to occur most frequently in
classrooms, hallways and the lunchroom, but this
can vary among schools. Students quickly learn
where the ‘hot-spots’ are, which tend to be places
where there is inadequate supervision.’ Students at
Ardmore School were asked where bullying
happened most often in and near their school. The
results are shown in Figure 3.

Figure 3: Where bullying occurs at Ardmore School
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I 7%

Classrooms

Hallways

Gym

The students at Ardmore School were also asked
when bullying most often occurred. Figure 4
displays the results.

Figure 4: When bullying occurs at Arilmore School
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Figure 2: Bullying by Type at Ardmore School
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Figure I: Prevalence of bullying at Ardmore School
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3. How students respond to bullying

Students in Ardmore School who reported being
bullied in the past 30 days were asked what they
did the last time they were bullied. Figure 5
summarizes their responses.

Figure 5; How students respond when bullied at Ardmore
School

Tell parent or guardian 33%

Tell an adult at school 17%

Tell a triend 33%

Call help-line 0%

Ignore it ZSo%

Stand up to the bully 17%

Fight back ____50%

Try to talk In the bully

________

33%

‘did something eiseL_— 5o%

Figure 6 summarizes student responses when they
saw or heard about a student being bullied.

Figure 6: Response when others are bullied at Ardrnore
School
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5. Students who feel excluded
Many students feel excluded by their peers or
treated unfairly by school staff because of their
ethnic or cultural background, gender, social cLass,
sexual orientation, religion, disability, or other
perceived categorical boundaries. Figure 8 shows
the percentage of students who felt excluded by
other students for various reasons.

Figure 8: Reasons students feel ecIuded at Ardmore
School

Ethnic or cultural background

Religion or laiih

A disability

4. Measures to prevent bullying

School policies and practices can help prevent
student bullying. Students at Ardmore School
indicated the extent to which they felt certain
anti-bullying measures were practiced in their
school. Figure 7 shows the percentage of students
that agreed or strongly agreed that these practices
were evident in their school.

Figure 9: Reasons students feel they are treated unfairly by
staff at Ardmore School
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Figure 7: Measures to prevent bullying at Ardmore School
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Figure 9 shows the percentage of students who felt
they were treated unfairly by school staff for these
same reasons.
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VIII. Endorsement

As the representative of the School Council at this school, 1 hereby give my endorsement to this Schonl Education
Plan for the school year. I hereby acknowledge that the School Council has had opportunity to provide feedback on
this plan and support it as is here presented.

School Council Chair Date

As Principal of this school, 1 hereby submit our School Education Plan for the school year. This plan has been
created in collaboration with all staff at this school, as well as with the school council.

Principal Date
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